9o
=

:dulepl soadeg nalaall Glas Juo
)il wlgol glaw elii Jab3l pcs

wlgoBl e lopé of ujlgall wigoig dJlall
dwpall § dizlall dndipll dxejll

@_bg..l o

o Slldlgabl

Abu Dhabi Early
Childhood Authority

aloc g olg JlebYl zloj] § (dsdaill né a3l clogall of Jall glowl dhuat of Wl Jio) dixlall datiyll loodl cawss of oSy :udpll

ples i blaisdlg haweg buts Jlabll dlosg agigan Je bladl § alel osdog cralell saclul dujall Jsls ddac wlghs JJull lio eas; .elsill
.8)8imog diol

oo dablsall wljledl Jabdl baiy (il pubaidly ) clall) Jeolsdly (dxslgg Bslo Jilwy) dilaklly (ol dolldl) dla] :duwlwl sgoldl
ayleld oSy lpoass &l peall JKul ol (o aolg 5o wliguo Je elblasé—cpalll

JUs oo lino Jab3l fag «onig )l Jl s3gsllg b wihjlie plasviwlg (ogio gw S clidlg (egiolw le Blad :(8)Sull wigivml) duwluwl igolidl
duosl p@)pl IAVY) @ delbow doldl d.)lQJ-‘an k5\)l.cb| d.e:>99 Lolol d.)gao 8yud— g0 _JwaJ| ro.ukw.” doul.0.0

(Slasiwdl) Wl Jud — Jgl o5
dbyu duwjio dilrinl db> 2.9 (1
2y eggr Jb3l dgi eig Gwio JSiiy 09abelly Ll A (uyzxin G d=8gill né of datill dizld] wlgolll dhyung dxolg dloviwl dhs Rog
:dad] sasd o
(369l ¢ SLodll/38ledl (e 821 0655 of i) (o lgsd cladl Jlabill Soy duanaieo diol dsls gélgo  »
gl 0ldg cnabglly Gyl due v Jolgll olels] -
a8gll el agigan e bladl § Jlabdl selus dhuii/aidg) olojlos
ondandll peallg Gl Glowal (nabsglly ujadl dwe wldgguog Jlgof .
YTy 6\:>JL0.C)U d.m,\log docls dm)b.: SI9° JSaw u—ug)“ Ul.c UJ.\.J| claud| dicg u|c|):>2“ odg) cU|p Ul_c 6J|32| rc\QLb“g orolell cl.o.:| U0 sl
o) BaEl 35y of 0o dled egle Lo Jlabl
ul.o!l.l Josll @Jl.n.ro." dlﬂbﬂ Aelud daogy wisbi)l
(U5l Sl soall < 308 gl clobl « s dirg  an) ol oy JUll s o) TS al] &)Ll pdg Ungawn Lipo Bgazr pasniunl
LwJQ_)JrOQ.O.uu Lv.ou:w ULoI@wI pg)dS@MlOJWlMFM' .
dslo d.u.C|9 KRNI UJJLo.Jg cowsuid| :(d88s 1-2) ng; L192|L,lsuu}opawl\99uw .
S0l elowr a2 2ty Gl Lo” ol s Jand/colall/ e pladl polidl lolby (gl yelisall grpw pasd szl pd  »
dno “diagil ngéi degozxe” slaclh ‘0.9 ylaall Jabil
(cgaall daclsg d8gllo Laund) j9all sagill Alasll pguS o oy
(a0 o3 JUll Jusws o) Joaall LoSlioy &l doll palyel oot -
“lguis/ (00 lgulerl/ i J] Il I988e5" cdlbguny 5y rolic  +
(12 salo ©l3 Gilad dahd JUll Juww o) clity § loasiws olS 13] poo guo paie— +
(“&4p a.QJl Cg;b%-” o)) elgo UNga/diy) gI wlelad .
Jblll duslio elogall Juad wl) wlelow/ o3l wldly :elity § saoinog dossiuwo cilS 3]
(d>lio oS 13]) obog alio -
ed)lacs daille @by dollull e waswl (2
Wy ygrall né Jpoladl Cuxig 85909 8pilog dowsly del plasdwl r&@ut&b 0 dlo 48y oy doludl (g g (Waldl £98g el ¥) dsldl wldgdl §
2ol dollw e blasl bbs ogia) dwjally (el of e STl 2o
(0 Lt lgodl 04o Slows viss 2ol dollw e blasd) bk lgp) duwyall .zl datipo lgol gows 18 lagdl Las & rhlsll Je dlisi
"Ly ol dollul (rvig) gaiig
oodl ig Yl poud diagil Wil il aw_)bao (3
bt dabiill ulall aews dimall ol8g¥l clil Wgguwn lgilé] oo Jabdl oSat & dolued] Jadl dasil Jils lgtwlaog Bagd] ol iwl o
Jeaadll Jo1s doldl jonidl jisig Lablall egllg L_;I.).JI

(A yoa)l dlxiandl) Wol> g9 Wie of ddle wlgol Elows die - JWI oj
blasi lloi :3gi (1

g diroce Lolaf 3o -

Z9o99 chy Gasy @slog duyli cligw 650 Je hdl> «

o8l Je )bl wie wwdl dal gaga JWebll - g of dovall of jeill jlab] iz
09 ol uKoédlé.b‘Sl 2zl (2

vasnd 6ol olSo ol slall dsl d8lgil e JbSl asil ells e cliuyso clehe] oo 13] aldl elélw] cos o JbIl &
J8lgdl e L\».w Jubdl goxl ¢

PeaC39 pgd) 0o LS G (el glj § of 313 & of B3l e WJUll Jysaw Je) lno Lugldl mgio ol »
ua.o.dho@amu.ogghoauﬁdcgo:xﬂgl .

0820 3>lgio U “lno bz glob ¢o” “las lio Lauiw” 20 lgwlz! Igllss” Agr dilaiuwsl likoy A Olaylss

szl dabill § JWb3I oIS 13] (3

51l ol oKl JI 9yl cgagy Jab¥l o bl

£39 gl Bg5> ugo Jeb3l )i (ol oyl dopo dnil of ddgllo glcig i)lQJT PRES .

ooy bl ditalog dolo cligw 67y Lo kol> -

pgiilabl) ddslog dbuws wljhe paiwl (4

ligSil of ol dsll uizig ditabho 8708 las pasiuwl . wadi 2w J] JlabYl zlix 3

“ Lo olob st Wle bgo s ols”  «

“gogll e )l b

“8lgll 030 2o Jolail bt litwyso cumsg” -

“pocl) dollud] Goudy limg deo oou”

dumub adladi 393)9 p@scline Ui pbd 29 (5

0820 J>lgio ey dumub adladl 593 o @b G -8l wsdraw of wgioway ol wgSym 3 of (Jleb3l Ly a8

“8lall s ol pob 37 -

“8lad dle Olgol Row 28"

ool o S Gasy 1o -dlle wlgol gows loie gl jeid olodl vasy §7 -




9o
=

—boiid o
6 Sllddg_ahl
Abu Dhabi Early
Childhood Authority

aio pgiiag Lle Josi dabio dbuinl dwylos (6

dgllo dslo duicl clie »

ddg)0 duod becl)@ e

chuaell

duolill Slgll 8lgi Jl> & cnglilly punpll

Juadll § dégllog &olo Llali dwloo  +

=i &> o) who 5 JI 3 o whliell 0de j)S “ W ol axlg ...nd)” “ M S g .. Gaad” cub.dl wmdlulcdhbﬂlu!-dbmuubhc
comaiidll 48y yb prsgi 2o (cgadl Jabl

el o Wl Jl yezlicuy (il Jb3l iab (7

9| o U).QJLJ uugl:“ Jio) Jabll foky ng a.hw_).xo danliw &0 ol @)b.: rc\.CA“ |°'\9 deobeJgszw“g l.)).Q” Uo d jo g.:“ LJLQJ::Z“ Ua_w ab:u 28
(}02“ p)J 13] juad glic gI 10y Elao

aiglobll po wies vayeiy ealezl sliee ne ISk gubuas of wlgae of dlell pnivaio of indjeio /dlel) (isle :ugoway pusll JWbSl J| dwl
S e egdlig

ool ol Jaby Swigyl plaill Sl kil (8

Bybhgdlg olo3l jgndll gausiuwg )0 /004l paig) Jab3l Gujloy boie .soliell dncsdl J] LA.‘>UJ..\J &)l iegadly dLo.bXU.mwg wgall Wigy ol Syzoy
wloglall (o sl e Jlab3l subl iz (9

.egolol dejoo Juoles dudlio gl Jb3| ,oLoiJL}biﬂ udc pPAS e

bl glen 0aSdl plowdl pas o

elay Jlabll obd pac 4o Sty «iold €999 il clasle e wlogaud Jisww ol joo 31 e o

JWb3l yos) duwlill wlowagil o o3l oL PVRYS)

(@La.dl) Galdl ggdg gi wall S99 A=y Lo - SJWI 22
dl.n.b8| Aol le Glitab3l (1

coaa padl cval cunall pgpsT Lt 58 Loty sl & vt JabYl as .ahby denw Jbdl dollw e oliiabl ol egadl sgus loxic

4 ogpmiy lo dS)lie e ao)liz] cuizdg (aojclie agdig

Skl Jo @s” -

“Sogall oSl Jo -

“Sogall gloaw v 18 @il o7 0 Jo* -

“Saie lgJlud of o9y e oW L"ST Jio Jo” -

Fub ol Wil e Usall 393) go Jolaidll (2

Loie alrlall s of b 3 2ot of elioy (ol plil § el of Joaal of slrlall of gl omallS) by dalisll Jsall 593, o JISbSl b
uv.ub}ol liog - yigdl yeuis ddlel wligo3l liless bl 9l Cle bg..o oww

Sl usill oy db] (3

Jlek3 ol (g5 puelly rousdg bl jgmatdl e sobis 3 whles ndsn g 43 glagdly walll Jibs cuo yigal axll Lol o JlbSl Jolox Lo Lle
Jilo JSin Wad e Gasal

ol of ool «

(@l of dinadl) poadll sy -

, el callllgsdl sl -

(Uaw 5531 QAAY) Slogdl ugos of dlisdl

uvgl ssluiwl (4

ool jgmally Lablall Jyanlly gl e 808l oad] wum Sl g )6 il glogdl sslatul e Jlab3l sliall gopll Jgad! J] s3gall aclus
eyl oado/)ge8l cllgi 2o Jolgil (5

9.)@ ULC bLO:Hg JLQ.bX| LS od gQ.uSQ (b.uwo ugluub) Ga> bo AT d.t.99|99 8j>g0 uLogLv.OJ dJlS_)Jl ,_,.o.).o.o/_;go2| cLng _JJ X ,g0991| cl.e,u| Ay
J5illg dunyall oo @8lgtll jjmug datll gy 138

SLél pes Jl glisy 98 Jabil oi e Joi wlolle - iyl ej
ol @slio de sopl 13 .l b &l ol of wlebudl Jis guall (o Al> § padms Loy 36 o) e sbiall pgiss) JI J6bl o aasll sgoy
.duogdl EIERA @ [&@,S_;Luo Je & QIM Olues

il of el o byall 8ol o

aSlall oo plooll of cuoall/olowid]l -

Jloaidl depw 830 of lgasll Jolul -

elell @bl o 573l § dgmall -

(sl ygmidl of saall o1 of gloall Jio) & oSl «

Jiniwlg dyleyll L,,O..\Q.O/_)Q,OX' chgI &o Jolgig el doMudl e cnell Jogudl/dw)all 0J|.)| 81)[9 Lgodlai 9| rc>l.)| 632l 0do Jeall 393 Jlpoiw! Jl> @
elauddl aie dwjall § duwall dolludl cnuiell cnabgll of (gl Gaall

dwyall @ udbell aed - pumolZl ojtl
oWl aell 7855 oo Lo cnaoll olas] Lulall e o 13) - slodl Jaslly pually egadl ol &alall @lasdl Jils Jabdl acs by
(it (St lasd 285 &)l Ol L6 o) Gl gt sole] 8 cpudl/lolastd] nogs -

doclsg db dollw by el -

syl cnabglly (nalaol) guail aell/s)latwdl wloss xég plas  +

logll 20 pupo JSits Jolgilly pasdl pSand acall prads -

dilablly plosedl e Jobdl guoz Josy &> Olodumll owlss -

] ablg ol solanwd eU3 ool Lol 60 doly wlpd asi

ol e dujll 8)ls] o agdl b -

2S5 a1 sl gLl - sl e
(o3l o) 13] 38lgdl e sleudl Ul Juw ) downd! ybolll oo adlg cu.uJ.).ll G dolldl wlely] glol :dsladl o
dasll Jroladl 1S3 izdg tdBauiog dwslgg dsle Jilw) plasiwl :diladl o

150l Hog>g JUs (ro pawall bus e pgiacliwog lao Jlabl cly] e yoydly dpso e cladl sdolgdl o
"0K) Gimiwg oS20 lio ygazlgio )Ll .olol aul” :Jlablll drwgiyl Al




Practical Guide for Teachers

and Caregivers:

Supporting Children During Loud
Explosions, Missile Sounds, or Other
Sudden Loud Noises at School
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Purpose: Sudden loud sounds (e.g., explosions, air defence activity, or other unexpected external noises) can distress children and
disrupt learning. This guide provides practical, school-based steps to help educators and caregivers stay calm, protect children
emotionally and physically, and restore a safe, predictable learning environment.

Core principles: Protect (physical safety), Reassure (calm, clear messages), and Connect (stay close and co-regulate). Children take
emotional cues from adults—your calm presence is one of the most effective supports.

Core principles (early years): Keep safe, stay close, use simple words, and return to routine. Young children co-regulate—your
calm voice, calm face, and steady actions help their nervous systems settle.

Part 1 — Before an Incident (Preparation)
1) Develop a simple school response plan

Establish a clear, simple response plan for loud or unexpected external sounds so staff respond consistently and children are guided
calmly. The plan should outline:

«  Designated safe indoor locations (ideally away from windows/exposed areas) where children can remain together.
«  Communication procedures between staff and school leadership.

«  Calm-down routines/activities that help children settle during the situation.

«  Staff roles and responsibilities to ensure coordinated supervision and support.

Ensure educators and administrative staff are familiar with these procedures. Where appropriate, practise the routine periodically in a
supportive, age-appropriate way so children know what to do without increasing fear.

Daily anchors that help young children feel safe:

e Use a simple visual schedule and point to it often (e.g., Welcome - Circle - Play = Snack = Outdoor = Story - Home).
e Use the same reassuring phrase each day: “You are safe. We are together. We will do our routine.”

«  Build in regulation moments at least twice daily (1-2 minutes): breathing, stretching, quiet song.

« Do a brief feelings check-in (optional): feelings cards, thumbs up/side/down, or “How does your body feel today?”
For younger children: prepare a small “calm kit”

+  Afew favourite picture books (familiar, calming stories)

*  Aclassroom-owned comfort item (e.g., soft toy)

«  Simple visuals: “Stop / Come here / Sit together / Breathe”

« A small sensory item if used in your setting (e.g., textured fabric)

«  Bubbles or a feather/pinwheel (for slow breathing: “blow gently”)

+ If used and approved in your setting: child-sized ear defenders/noise-reduction headphones

«  Tissues and water (if available)

2) Talk about safety in age-appropriate ways

In calm moments (not during an incident), explain safety routines simply and reassuringly. Keep language clear and brief, avoid
unnecessary details, and emphasize that adults and the school have plans to keep everyone safe.

Example wording: “Sometimes we might hear loud sounds outside. Our school has plans to help keep everyone safe. When we hear those
sounds, we stay together and follow our safety routine.”

3) Practise calming strategies as part of daily routine

Introduce and practise calming strategies during normal classroom activities so children can access them more easily during stressful
moments. Regular practice supports self-regulation, emotional awareness, and a sense of safety in the classroom.

Part 2 — During Loud Sounds or an Incident (Immediate Response)
1) First: regulate yourself
«  Take slow, deep breaths.

*  Keep your voice steady and calm; speak slowly and clearly.
«  Avoid showing panic, shock, or fear—children read adult body language immediately.
2) Gather children together in a safe, comfortable space

Keep children together under direct supervision. If advised by your school procedures, move away from windows and toward an interior
area or designated safe space.

«  Gather children away from windows.
«  Ask them to sit together (e.g., carpet/circle area or a safe corner) so you can see and support everyone.
*  Keep the group close to you and to each other.

% & E

Simple instructions you can use: “Come sit close together with me.
“I am here with you.”

3) If children are outdoors
«  Guide children calmly indoors and into the safe space.

We are going to stay here together.” “We are safe here together.”

«  Use familiar games, songs, or playful transitions so children move without fear or alarm.

*  Keep your voice calm and reassuring while leading them.

%) Provide simple, honest reassurance

Children do not need detailed explanations. Use short, reassuring sentences and avoid dramatic language or speculation.

. “That was a loud sound, but we are safe here.”

¢ “The adults are taking care of the situation.”

*  “Our school has plans for situations like this.”

*  “We are staying together, and that helps keep everyone safe.”

5) Normalize feelings and reactions

Children may cry, freeze, become quiet, or act restless. Acknowledge that their reactions are normal and that you are there with them.
*  “It’s okay to feel scared.”

¢ “Loud sounds can surprise us.”

+  “Sometimes loud noises make our bodies feel jumpy—that happens to many people.”




)
—
o—bgid 1o
6 Sllddg_ahl
Abu Dhabi Early
Childhood Authority

6) Use calming, structured activities

«  Sing a familiar quiet song.

*  Read a familiar story.

«  Count slowly together.

«  Offer drawing/colouring if materials are available and appropriate.
«  Play a calm, familiar classroom game.

Simple slow-breathing script: “Breathe in... one, two, three.” “Breathe out... one, two, three.” Repeat 3-5 times (or until the group looks
calmer) while you model the breathing.

7) Comfort children who need extra support

Some children will need more proximity and reassurance. Offer support in ways that fit your school policy and the child’s comfort (e.g.,
sitting closer, holding a hand, or a brief hug if appropriate).

Watch for children who become: very quiet/withdrawn, very clingy, aggressive, or unusually restless. Provide extra reassurance and
keep them within your line of sight.

8) Maintain routine when possible

Once the sound stops and children are calmer, return gradually to normal activities. Predictable routines help children regain a sense of
safety and control.

9) Avoid overexposure to information

e Do not play news or discuss frightening details around children.

¢ Do not allow speculation about danger.

« Do not take photos/videos on your phone during an incident; ensure children do not take photos/videos if any incident occurs.
Keep any explanations minimal and age-appropriate.

Part 3 — After the Sound or Incident (Recovery)
1) Check in with children

When the environment is calm, offer a brief, gentle check-in. Some children will want to talk; others may prefer quiet. Listen calmly,
acknowledge feelings, and avoid pushing children to share.

«  “How is everyone feeling?”

+  “Did the sound surprise you?”

+  “Did anyone feel a little worried when they heard the sound?”
«  “Is there anything you would like to ask?”

2) Normalize reactions

Reassure children that different reactions are normal (scared, surprised, curious, quiet). You might say: “It is okay to feel surprised when
we hear a loud sound,” or “Sometimes loud noises make our bodies feel jumpy—that is normal.”

3) Provide creative expression opportunities

Children often process stressful experiences through play and creativity. Offer low-pressure options that allow expression without
requiring children to talk about the event directly.

*  Drawing or colouring

«  Storytelling (real or imagined)

*  Role-play/pretend play

»  Writing or journaling (for older students)
+) Restore routine

Returning to the regular schedule helps children regain normalcy. Familiar routines restore predictability, emotional stability, and a
sense of safety.

5) Communicate with parents/caregivers

After the situation, share a brief, factual update with parents/caregivers, including what occurred (in simple terms) and how the children
were supported and kept calm. This builds trust and supports consistency between school and home.

Part 4 — Signs a Child May Need Extra Support

Many children return to their usual routines quickly, but some may remain distressed in the hours or days that follow. Observe for
changes that persist or affect participation in daily activities.

«  Excessive fear, crying, or clinginess

«  Withdrawal/quietness or reluctance to participate

«  Aggressive behaviour or increased irritability

«  Difficulty concentrating or engaging in tasks

«  Physical complaints (e.g., headaches, stomach aches, fatigue)

If these reactions continue for several days or escalate, inform school leadership/the designated wellbeing lead, communicate
observations with parents/caregivers, and refer to school counsellors or wellbeing staff when appropriate.

Part 5 — Supporting School Staff

Supporting children during unsettling events requires calmness, patience, and teamwork. Schools should prepare staff in advance and
ensure support is available.

«  Provide preparation/training before school reopening (or before periods of increased risk).
«  Conduct simple, supportive safety drills.

«  Ensure counselling/mental health support is available for teachers and key staff.

*  Support one another and communicate openly with colleagues.

«  Share responsibilities so all children receive attention and reassurance.

»  Take short breaks when possible to regain composure.

«  Seek guidance from school leadership when needed.

Part 6 — Key Principles to Remember
e Protect: Follow school safety procedures and reduce physical risks (e.g., move away from windows if required).
¢ Reassure: Use calm, clear, consistent messages; avoid frightening details.

e Connect: Stay close, keep children together, and co-regulate through your calm presence.

Key message for children: “You are safe. The adults are here. We will take care of you.”




